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POJIb SMOIIMOHAJIBHOI'O UHTEJUVIEKTA B TOIIKOJbHOM
BO3PACTE B ®OPMHNPOBAHHUU SMITATUHN U UHKJIFO3UBHOCTMU:
SMIIATUA KAK ®YHKIIUOHAJIBHBIA PE3YJIBTAT,
HNHKJ/IIO3UBHOCTD - KAK COIUAJIBHOE ITPOJOJI’)KEHHUE.
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AnHomauun. B cmamve ananusupyemcsi Guusiue npoepamm, HanpasieHHvlx Ha
passumue IMOYUOHATLHO20 UHMELIEKMA 68 OOWKOILHOM 803pacme, HA GopmMuposanue
oMnamuu U - UHKIIO3UBHO20 — NOBCOCHUs.  OMnamusi — paccmMampueaemcs  Kak
DYHKYUOHANBHBII NPOOYKM IMOUUOHATILHO20 UHMENLIEKMA, A4 UHKIIO3UBHOCIb — KAK
eco coyuanvHblll pezyiomam. Ilpeocmasiena NPUYUHHO-CLEOCMBEHHASL MOOEIb.
OMOYUOHATILHBLIL UHMELIEKM — IMNAmus — UHKII03ueHoe nosedenue. Qbochosana
agpgpexmusnocmo  low-intervention,  strength-based nooxooa kax  mexanuszma
peanuzayuu npocpamm. Pesyremamul ceudemenbcmeylom o mMoM, MO CUCMEMHOE
passumue IMOYUOHAILHO20 UHMENIIEKMA 6 OOUKOIbHOM 803pacme Cnocoocmeyem
YCMOU4UBOU — COYUANbHOU — A0ANMAyul, CHUNCEHUIO NOBEOCHYECKUX PUCKO8 U
Gdopmuposaruio UHKIIO3UBHOU 00PA308AMENIbHOU CPEObL.

Knwueevie cnosa: smoyuonanvhvlii uHmeniekm, IMNAMuUsl, UHKIIO3UBHOE

06pa306aHue, OOUIKOIbHbILL eo3pacni, COUUAITIbHO-IMOYUOHATIbHOE 06y’-l€HM€.

EMPATIYA VA INKLYUZIVLIKNI SHAKLLANTIRISHDA
MAKTABGACHA YOSHDAGI EMOTSIONAL INTELLEKTNING ROLI:
EMPATIYA FUNKSIONAL NATIJA SIFATIDA,
INKLYUZIVLIK IJTIMOIY DAVOMI SIFATIDA.

Aysel Masimova Arastun qizi
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Metodist, maslahatchi, pedagog

Annotatsiya. Magolada maktabgacha yosh davrida emotsional intellektni
rivojlantirishga qaratilgan dasturlarning empatiya va inklyuziv xulg-atvor
shakllanishiga ta’siri tahlil gilinadi. Empatiya emotsional intellektning funksional
mahsuli sifatida, inklyuzivlik esa uning ijtimoiy natijasi sifatida ko ‘rib chigiladi. Sabab-
ogibat modeli taqdim etiladi: emotsional intellekt — empatiya — inklyuziv xulg-atvor.
Dasturlarni amalga oshirish mexanizmi sifatida low-intervention, strength-based
yondashuvining samaradorligi asoslab beriladi. Natijalar shuni ko ‘rsatadiki,
maktabgacha yoshda emotsional intellektni tizimli rivojlantirish bargaror ijtimoiy
moslashuvni ta’'minlaydi, xulg-atvor xavflarini kamaytiradi hamda inklyuziv ta’lim
mubhitining shakllanishiga xizmat giladi.

Kalit so‘zlar: emotsional intellekt, empatiya, inklyuziv ta’lim, maktabgacha yosh,

[jtimoiy-emotsional ta’lim.

THE ROLE OF EMOTIONAL INTELLIGENCE IN PRESCHOOL AGE IN
THE FORMATION OF EMPATHY AND INCLUSIVENESS: EMPATHY AS A
FUNCTIONAL RESULT, INCLUSIVENESS AS A SOCIAL CONTINUATION.

Aysel Masimova Arastun qizi

Methodologist, consultant, teacher

Annotation. The article analyzes the impact of programs aimed at developing
emotional intelligence in early childhood on the formation of empathy and inclusive
behavior. Empathy is considered a functional outcome of emotional intelligence, while
inclusivity is viewed as its social result. A causal model is presented: emotional
intelligence — empathy — inclusive behavior. The effectiveness of a low-intervention,
strength-based approach as a mechanism for program implementation is substantiated.

The findings indicate that systematic development of emotional intelligence in
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preschool age contributes to sustainable social adaptation, reduction of behavioral
risks, and the formation of an inclusive educational environment.
Keywords: emotional intelligence, empathy, inclusive education, preschool age,

social-emotional learning.

CoBpemMeHHas: MOJIejIb WHKIIFO3UBHOT'O 00Opa30BaHUS PAacCMAaTPUBACTCS HE TOJIBKO
KaK Tportecc (U3NIEeCKON HHTETPAIUY JICTCH ¢ Pa3TUIHBIMA OCOOCHHOCTSMHU Pa3BUTHS,
HO W KaK CO3JIaHHE TICUXOJOTWYECKH O€30MacHOM, COIMAIBHO NPHHUMAOIIEH W
AMOIMOHATILHO ToA/IepkuBatotieir obpaszoBarensHoit cpeast (UNESCO, 2009). B
JAHHOW TmapaaurMe oco0oe 3Ha4YeHWe MNpuoOpeTaeT pa3BUTHE  COIHUAILHO-
HYMOIMOHATFHBIX KOMMETEHIIMN B JONIKOIHHOM Bo3pacTe. CoriiacHO CrocoOHOCTHOM
MOJICITH AMOIMOHAIBHOTO MHTeIUIekTa Jxx. Maiiepa u I1. Camoses (Mayer & Salovey,
1997, p. 10-12), sMouMOHAIbHBIM WHTEUIEKT BKJIIOYAET paclio3HaBaHHUE, MOHUMAaHHE,
UCTIOIB30BAHUE U PETYISANHIO dMolnid. IMEHHO JaHHBIE CITIOCOOHOCTH JISKAT B OCHOBE
(bOpMHpOBAaHUS YCTOWYMBBIX COIMAIBHBIX CBS3€d M aJalTUBHOIO TIOBE/ICHHS.
Pa3BuTHe SMOIMOHAIBHOW KOMIIETEGHTHOCTH B paHHEM BO3pacTe, MO JaHHBIM S.
Denham (1998, p. 45-52), HanpsIMyIO CBS3aHO CO CHIYKEHUEM arpeCCUBHBIX PEAKIHH U
MOBBIIICHUEM YpPOBHS COTPYIHUYECTBA B TPYIIE CBEPCTHUKOB. B CBOIO ouepensp,
teopus smmnaruu M. Xoddmana (Hoffman, 2000, p. 29-35) paccmaTpuBaeT sMIaTHIO
KaK MEXaHU3M TEepexoJa OT SMOIMOHAIHHOTO TMOHUMAaHUS K MPOCOIUATBHOMY H
WHKITIO3UBHOMY TIOBEJICHHIO.

CommokynbrypHas teopusi JI.C. Beirorckoro (1978, p. 86-90) noguépkuBaer, 4to
pa3BUTHE BBICIIUX TCUXUYECKUX (QYHKIIMH MPOUCXOIUT B TIPOIECCE COIHMAIBLHOTO
B3aMMOJICHCTBHSA. JTO TIO3BOJSET pacCMaTpUBaTh TPYIIIOBYIO JESITEIBHOCTh Kak
NPOCTPAHCTBO (POPMUPOBAHUS IMOLIMOHAIBLHON PErYISIIIAA U COIMAILHON aanTallHH.
OMIUPUYECKUE HWCCICAOBAHUS  IMOATBEP)KIAIOT, YTO MPOTrpaMMbl  COIHMATILHO-
sMoImoHaIbHOro o0ydyeHus (SEL) okaspiBaloT 3HAUMUTENILHOE BIUSHUE HA Pa3BUTHE

caMOperyJIAINY, SMIATHH M MpoconuanbHoro moseacuus (Payton et al., 2008, p. 11—

18; Oberle et al., 2016).
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Hecmotpss Ha HajMyuMe MHOTOYMCICHHBIX MCCIEAOBAHUNM, SMOIMOHATBHBIN
WHTEJUIEKT W SMIATHUS YacTO PacCMaTPUBAIOTCS KakK Mapajuie/ibHbIe MEpEeMEHHBIE.
Hacrosiiee uccienoBanue mpeajiaracT NPUYMHHO-CIICACTBEHHYIO MOJIENIb, B KOTOPOM
AMIIATUSl BBICTYMHAET MPOAYKTOM SMOIIMOHAJIBHOTO MHTEIJIEKTa, & MHKIIO3UBHOCTh —
€ro COIMAJIbLHBIM MPOJAOJIKEHHUEM.

OMIOUPUYECKOE BIMSHUE MPOrpaMM AMOIIMOHAIBHOTO MHTEIUIEKTa (JIOIIKOIbHBIN
Bo3pact). JlanHas Tabnuia OTpakaeT pasziuuus, HaOJII0JaeMble MEXKIY JIEThbMH,

YU4aCTBYIOIIMUMHW MW HC YYACTBYIOIOMMH B IIpOorpamMmax pa3BUTHUA OMOLMOHAJIIBHOI'O

HHTCIJICKTA, I10 IMOKAa3aTCIIsIM OMITATHH, HHKIIIO3MBHOCTH U ITIOBCACHU .

OobsacTh OLIEHKH Pe6&énok, yuacTByromuii B PeGéHOK, HE yuacTBYIOIIUI

IIporpaMme B IIPOTpaMme
AMOLMOHAIBHOTO AMOLMOHAIBHOTO
WHTEJUJIEKTa MHTEJJIEKTA
PacnoznaBanue Pacnioznaér smouuu u Bripaxaer smonuu uepes
IMOLMI BBIPAXKAET UX CIOBAMU MOBEJICHUE
IMnaTu4yecKoe [Tonmmaer ayBcTBa Ipyrux | OMmatus ciadas u
NoBeIeHUe Y aJICKBaTHO PEarupyer CUTYyaTHBHAsI
HNukiaro3uBHoe [IprHMMaeT paznuuus, Jucranumpyercs ot
OTHOILIEHHE OTKPBIT K COBMECTHOM UI'PE | pa3ianyui
I'pynnoBasi Corpynnuyaer, codntonaer | [laccuBeH win nposiBasieT
AeSITeJIbHOCTD IpaBuia COIPOTHUBIICHUE

Peaknust Ha

BocnpuanMaer nogaepxky

BocnpuHuMmaer nogaepxky

HHIHBUAYAJIbHYI | KaK BO3SMOXKHOCTb Pa3BUTHS | KaK 3aBUCUMOCTD WIIH
MOIEPIKKY SIPIIBIK
Peryasiuus Bripaxaer dpycTtparuio HabGnrogaercs arpeccus
MoBeJIeHHS CJI0BaMHU WM 3aMKHYTOCTh
CamooleHka CaMoolIeHKa OCHOBaHa Ha Crnabas win
peaTbHBIX HaBbIKAX HepeaTuCTUIHAs
CaMOOIIEHKA
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Ces3b ¢ CoTpyaHUYECTBO U TpeBoKHOCTH U
POAUTEIAMH B3aUMHOE JI0BEpUE 4Ype3MEPHOE
BMEIIIATEILCTBO
OTHOmIEHUd ¢ be3omnacHbie U OTKPBITHIE ConpoTuBieHue uinu
neaaroromM OTHOLLEHUS 3aBUCUMOCTD
Nukao3uBHas OyHKIMOHATIbHAS U dopmainbHas U
ajanTamnus yCTONYMBas aantamus HECTaOWIIbHAS a/lanTaIus

VY nerelt, y4acTBYIOIIKUX B IMPOrpamMMe SMOIMOHAIIBHOIO MHTEIJIEKTa, SMIATHUS U
MHKJIIO3UBHOE MOBeJleHne (GOpMHUPYIOTCA (YHKIIMOHAIBHO U YCTOHYMBO, TOTJA KakK y
HE YYaCTBYIOLIUX JIE€TE€W 3T HABBIKU HOCSIT CUTYaTUBHBIA U HECTAOMIIbHBINA XapaKTep.

ITouemy 3MOLIMOHAIBHBIN UHTEIUIEKT KPUTUYECKN BAKEH B MHKIIFO3UBHOM cpene?

B uHKIIO3MBHOUM 00pa3oBaTeNbHONW Cpene OOBENUHSIOTCS pa3HbIE YPOBHHU
pPa3BUTHS, IOBEIEHUYECKHE MOJIETIN U AMOLIMOHAJIbHBIE peakuuu. be3 3MOoIMOHaIbHOro
UHTEJUIEKTa UHKJIFO3UBHOCTH OCTAETcsl (POpMaIbHOM.

IMINUPAMUIA BJUAHUA SDMOLMUOHAJIBHOI'O MUWHTEJJIEKTA
OBLHIECTBO

CHIKeHHe JUCKPUMHUHALIMM, YKPEIUIEHHE TOJIEPAHTHOCTH M  COLUAIBHOMN
YCTOWYHUBOCTH.

POJIUTEJIb/He cpaBHuBaeT pedb€Hka, (OKyCUpPYETCs Ha MpoIlecce, YCUINBACTCS
COTPYIHHYECTBO.

[NEJATOI'/Yutaer moBeneHWE KaK CHUTHAJN, TPUMEHSET PETYISIUI0 BMECTO
HaKa3aHMsl, COXPAHSAET MCUXOJOTMUYECKUM KIMMAT.

PEBEHOK/UyBcTBYeT 0€30HaCHOCTb, BHIPA)KaeT SMOLMM CIIOBAMH, CHHIYKAETCS
arpeccHsi U U30Js1HUsl, pa3BUBAETCS SMITATHS.

YTO IMTPOUCXOIUT BE3 OSOMOLIMOHAJIBHOI'O UHTEJIJIEKTA?

e MapkupoBKa («po0IeMHbINH PEOEHOK)

e CTbIJl U YHUKEHUE

e ConuajgpbHast N30JISIUS

e YcioBHAA TI0O00BH
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e PocT noBeeHUECKUX HAPYIIEHUN

Bce mnepeuuncnennbie (PakTOphl SBISIOTCS MPOTHUBOIMOJIONKHOCTHIO MOITUHHON
WHKJIFO3UBHOCTH.

Teopernyeckne 0CHOBbI. DMOIUMOHAIBHBIA UHTEJUIEKT

Cormacuo Mayer, Salovey u Caruso (2004), >MOLMOHAJIbHBI HHTEIEKT
BKJIIOYAET CIOCOOHOCTh paclo3HaBaTh, IOHUMATh, PETYJIUPOBaTH HSMOLMH U
UCIIONIb30BaTh MX s 3 dexkTuBHOrO conmanbHoro B3anMonercTeus. Goleman (1995)
MOTYEPKUBAET POJIb SMOIIMOHAIILHOTO UHTEJUICKTA B (DOPMUPOBAHUH MEKITUIHOCTHBIX
OTHOILICHUH U COLIMAJILHOM aJlalTaluu.

B nomkonasHOM BO3pacTe KIOUEBBIMU KOMIIOHEHTamMu El siBnsroTcs:

1. Camooco3Hanue

2. CaMoperysius

3. CounanbHas OCBEIOMIEHHOCTD

4. YpaBieHrue OTHOIIEHUSIMHU

Pa3ButHe 3TX KOMIOHEHTOB CO3/1a€T OCHOBY JJIsl SMIIATUYECKOTO TTOBEICHUSI.

OMmatusg Kak (YHKUMOHAIBHBIA pe3ysbTaT. OMIATHS ONPENEiseTcs Kak
CHIOCOOHOCTh IMMOHMMATh SMOIMOHATIBHOE COCTOSIHHE apyroro veiaoeka. Denham et al.
(2003) nokazand, YTO IMOIMOHAIbHAS KOMIIETEHTHOCTh B JIOIIKOJHHOM BO3pacTe
MPEACKA3bIBAE€T YPOBEHb COLMATIBLHOW KOMIETEHTHOCTHU B IIKOJIbHBIE TOBI.

Takum o00pa3zom: OMOIMOHANBHBIA WHTEUIEKT — pPa3BUTHE OMIIATUH —>
(dbopMHUpOBaHKE WHKIIFO3UBHOTO MMOBEICHUS.

HccaenoBaTebcKue BONPOCHI M THIOTE3bI.

1. [ToBbIIAOT JIK MPOrPAMMBI IMOIIMOHATBHOTO UHTEIIJIEKTa YPOBEHb IMIIATUU Y
JIOIIKOJIbBHUKOB?

2. IIpenckaspiBaet U aMOaTus GOPMHUPOBAHNE WHKITFO3UBHOT'O ITOBEICHNS?

3. CymecTBYIOT JM  pa3Iuyusi MEXAy JCThbMH, YYaCTBYIOIIMMH W HE
YYaCTBYIOIIMMH B nporpammax El?

4. Bnusier nu El Ha ypoBeHb cOTpyHHYECTBA B TPYIIIOBOW JEATEIbHOCTH?

I'unoressr:

H1: YpoBenb smnaTuu BbllE y I€TEH, y4aCTBYIOIIMX B porpammax El.
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H2: DOmMnatust non0KUTEIbHO IPEICKa3bIBAET MHKIIO3UBHOE MTOBE/ICHUE.

H3: Jleru, mpomemmme mnporpammbl El, memoHcTpupyorT 0Ooiee yCTOWYMBYIO
COIMAJIbHYIO aJIalTallUIO.

H4: BrausiHue SMOUMOHANIBHOIO HWHTEIEKTa B JOIMIKOJIBHOM BO3pacTe Ha
dhopMupoOBaHUE SMITIATUN U UHKIIFO3UBHOCTH: IPUYUHHO-CJIEACTBEHHAS MOJICIIb

MeTon010rHYeCKHUI MOAXO:

Mertononoruueckass 0aza MCCIEIOBAHHUS OMHUPAETCS HA CHOCOOHOCTHYIO MOJENb
sMoIMoHanbHOro uHTe/iekra Jx. Maiiepa u II. CoamoBes, coriacHo kotopoit El
BKJTIOYAET paclio3HaBaHKE, IOHUMaHKE U peryiisinuto smoruii (Mayer & Salovey, 1997,
p. 10-12).

Pa3zBuTtHe SMOUMOHAIBHOM KOMIIETEHTHOCTHM B JIOWIKOJBHOM BO3pacTte M €€
BIUSHAE HA CHWKEHUE AarpecCMd W YIy4YIleHHWe COIMAIBHOTO B3aWMOJIEHCTBUS
obocHoBaHO B paborax S. Denham (1998, p. 45-52).

OMIatusg Kak MeXaHu3M (OpPMHUPOBAHMS MPOCOIHUAIBHOIO M HMHKIKO3UBHOTO
noBeIeHus packpbita B Teopun M. Xoddmana (2000, p. 29-35).

Teopus conmanbHOro HayuyeHust A. banaypel Mog4EPKUBAET POJIb MOJAEINPOBAHUS
¥ TPYIIOBOrO B3auMOJEeHCTBHs B (hopmupoBanuu moenenus (Bandura, 1977, p. 22—
28).

CommokynbrypHbiii  moaxon JI.C.  BeIToTckOoro 00OCHOBBIBA€T 3HAYCHHUE
COIMAJIBHOTO B3aMOICHCTBUS KaK (pakTopa pa3BUTHS BBICIITUX MCUXUYECKUX (DYHKITHI
(Vygotsky, 1978, p. 86-90).

O¢ddexTuBHOCTH porpaMm COLIMAIbHO-3MOLIMOHAIBHOT O oOy4deHus
NoJATBEPIKAcHa MeTaananu3om Payton et al. (2008, p. 11-18).

B  uccnegoBaHuMM  TpUMEHSUICS — CPABHMUTENBbHBIM  aHAIM3  JABYX  TpyHn
JOLIKOJBHUKOB: YYaCTBYIOIIMX UM HE YYACTBYIOIIMX B NPOrpaMMmax pa3BUTHUS
AMOIMOHATBLHOTO UHTEIIJIEKTA.

OueHuBaIUCH:

* paCIO3HABAHUE AMOLIHI

* SMINATUYECKOE MTOBEICHUE

* ITHKJTFO3UBHOCTH
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* CaMOPETYJISIITUS

* IPYIIIOBOE B3aUMOJICHCTBHE

[Ipumensiics MOaX0J ¢ MUHUMAJIbHBIM BMEIIATEIILCTBOM U OMOPOW HAa CHJIbHBIE
CTOPOHBI

Pe3ynbpTaTel /AHanu3 nokaszali:

* 3HAYUTEIbLHOE TIOBBIIIIEHHE CIOCOOHOCTH paclio3HaBaThb M BepOaIM3upoOBaT
EeMOIINH

* CHIDKEHHUE arpeCCUBHBIX PEaKITUi

* YBEJIMYCHHUE YPOBHS COTPYIHHUIECTBA

* hopmMupoBaHHE YCTONYMBBIX WHKITFO3UBHBIX YCTAHOBOK

Hetn, yuacTBytonme B mnporpammax El, BocmpuHuManu pasznuums  Kak
€CTECTBEHHYIO YacTh COLMATILHOM CPE/Ibl, a HE KaK yrpo3y.

[Tomyuennsle maHHbIe coryacyroTcs ¢ pesyabratamu Oberle et al. (2016) u Payton
et al. (2008), moarBepskaatonumu 3G pexkTuBHOCTh SEL-mmporpamm.

O6cyxaenue/ [IpuunHHO-CIEACTBEHHAS MOJIEITh

B oTiauume oT mpeapiaymux HCCASAOBAHHWM, T/Ie dMOIIMOHAIBHBIA WHTEUICKT U
OIMMATHA AHATU3WPOBAIUCH H30JHPOBAHHO, JAHHOE HCCIENOBAaHUE IEMOHCTPHUPYET
MOCTIEIOBATENBHYIO CTPYKTYPY:

1. PazButue El

2. ®opMHpOBaHUE SMITATUU

3. CoumanbHast UHKJITIO3UBHOCTh

WNHKII03UBHOCTh ~ pacCMaTpUBAeTCs HE KakK aJMHHHCTPATUBHAas  MOJEhb
YIPAaBJICHHUS], & KaK MICUXO0JIOr0-TIeIarornueckasi CucTemMa pa3BUTHSL.

Low-Intervention moxxoxn

MuHuManbHOE BMENIATENLCTBO M CO3/IaHUE AMOIIMOHAIBLHO O€30MacHOM Cpelbl
CIIOCOOCTBYIOT €CTECTBEHHOMY pPa3BUTHIO SMIMATHH. B OTIMYHE OT WHTCHCUBHBIX
JTUPEKTUBHBIX TIPOTpaMM, JaHHBIA TIOJIXOJ[ YCHJIMBACT BHYTPEHHIO MOTHBAIIUIO
peOEnka.

CouuanbHble U JOATOCPOUHBIE IP(PEKTHI

PaszButue El B momkonsHOM BO3pacte ClOCOOCTBYET:

521



OLIY TA’LIM TIZIMINI TAKOMILLASHTIRISH: 223276’!%{“

DOLZARB TENDENSIYALAR VA STRATEGIYALAR

* CHWKEHUIO YPOBHS COLIMAJILHOM arpeccuu

* (hOpMHUPOBAHUIO TOJIEPAHTHOCTH

* YMEHBILIEHUIO PUCKOB COIMATIbHON U30JIALUU

* YKPEIUICHUIO COLMAJIbHOIO KaluTasia

* CHWYKEHHIO JIOJITOCPOYHBIX KOPPEKIIMOHHBIX PACX0/10B

Takum obpazom, El BeicTynaer npodunakTHIECKUM MEXaHU3MOM OOIIIECTBEHHOTO
310poBbs. [IpakTHUEeCcKUEe peKOMEHIAlH

1. Unrerpauusa El-monyneii B 1omKoIbHbIE TPOrPaMMBbl

2. [loaroroBka megaroroB Mo YMOLIMOHAIBHO-OPUEHTUPOBAHHON TIEIarOTUKE

3. Pabora ¢ poguTensMu 1o pa3BUTHIO SMOIIMOHAIBHOM KOMIIETCHTHOCTH

4. HopmatuBHas noanepxka El kak crparernueckoro HampaBiieHHs

OrpaHnyeHust UCCIIEI0BaHHUS

HccnenoBanne MNpOBOAUIOCH MNPEUMYIIECTBEHHO B KOHTEKCTE JOIIKOJIBHOTO
oOpa3oBanus. TpeOyroTcs AOATOCPOYHBbIE JIOHTUTIOAHBIE HCCIIEIOBAHUS UIsl OICHKU
ycTouuBOCTH A PekTa.

OMOIMOHAIBHBIA HWHTEIUIEKT B JIOMIKOJBLHOM BO3pacTe sBisSeTcs 0a30BbIM
MEXaHU3MOM (OPMHPOBAHUA SMIIATUM M  YCTOMYMBOW HWHKIIO3UBHOM  CpPEIbI.
[IpencraBieHHass NPUYUHHO-CIEACTBEHHAs MOJENIb PACUIMPSET CYIIECTBYIOIIHE
HAy4YHbIE NOAXOJbl W INpENJaraéT CUCTEMHOE IIOHMMAaHHWE WHKIKO3UBHOCTH Kak
COLIMAJIBHOTO MTPOJIOJKEHUS SMOLMOHAIIBHOTO PAa3BUTHS.

JlaHHOE€ WuCCleIOBaHME BIIEPBBIE MPEUIAraeT HWHTETPATUBHYIO NPUYHHHO-
CJIEJICTBEHHYIO MOJI€b, OOBEIUHSIONIYI0O SMOLMOHANBHBIA HMHTEIEKT, SMIATHIO U
WHKJIIO3UBHOCTh B €IMHYIO (DYHKIIMOHAJIBHYIO CHUCTEMY [OIIKOJBHOIO Pa3BUTHUS U
obocHoBbIBaeT  low-intervention moaxom Kak ~ MeXxaHuU3M €€  yCTOMYUBOM
peanuzanuu.Hacrosiiee ucciieNOBaHUE BIEPBbIE KOHLENTYATU3UPYET CBA3b MEXKAY
AMOLIMOHAJIBHBIM MHTEIIEKTOM, sMIaTuen U MHKJIFO3UBHOCTBIO KaK
TIOCJIC/IOBATEIBHYI0 NPUYMHHO-CJICICTBCHHYI0 MOJEIb W OOOCHOBBIBaeT  lOW-

intervention moaxoj Kak MEXaHHU3M €€ peaTu3aliiy.
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